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Abstract 
In this research I aimed to gain a better understanding of lifelong learning competencies of students who have taken a educational 
service-learning assignment as part of the requirements for pre-service teacher course. The purpose of this research is to 
investigate whether or not educational service-learning affects pre-service teachers’ professionalism, self-efficacy, desire for 
lifelong learning and social empowerment. For this I conducted multiple regression analysis using SPSS Ver. 18.0. Pre-service 
teachers from Gyeongsangbuk-do area, Korea served as the sample for this study. Independent variables are sex, income, GPA, 
degree of ESL participation, need of educational service learning, motivation of educational service learning. Based on multiple 
regression analysis, participation of service-learning and need of educational service learning revealed to have positive effects on 
pre-service teachers’ teacher professionalism, self-efficacy, desire for lifelong learning, and social empowerment.  
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Selection and peer review under the responsibility of Prof. Dr. Servet Bayram 
Keywords: pre-service teachers service learning, teacher professionalism, self-efficacy, desire for lifelong learning, social empowerment 
1. Introduction 
Demands of teacher education are diverse and complex. In lifelong learning societies, it is not enough for 
beginning teachers to learn basic skills of managing classrooms and constructing lessons. Additionally, teachers are 
expected to develop critique, challenge common practices, and engage in inquiry to alter the life chances of the 
children they teach. And what's more, the diversity of student backgrounds and the increasing number of school 
students from low socio-economic areas requires teachers to have an understanding of students’ worlds and to be 
committed to social justice both within school structures and curriculum as well as in the life the wider community. 
In this context, service learning in Korea is becoming increasingly important. Pre-service teachers have to 
participate in community service learning for 60 hours to get teacher's certificate in Korea since 2009. Through 
service-learning, pre-service teachers may are not only enhancing understanding of middle school students and 
social issues, but are also helped to develop tolerance, empathy, and a sense of civic responsibility. But, to date, 
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there is a lack of investigation on service learning and learning, social, and personal outcomes in Korea. This article 
examines the effect of educational service learning for teacher education in lifelong society. 
2. Background 
At universities across the country, there is a growing interest in integrating service-learning into the curriculum. 
For those unfamiliar with service-learning, it is a form of experiential education where students learn the course 
content while applying their knowledge in the community (Eby, J. W., 2001; Martin, A., 2001). Service learning 
provides students with an opportunity to learn beyond the bounds of the traditional classroom (Harkavy, I., et al., 
2000). In related study, outcomes of service-learning was increased self-efficacy among students (Sedlak, C. A., et 
al., 2003). Several studies have found that service learning had a positive effect on students’ interpersonal and 
personal development (Eyler, J. & Giles, D. E., 1999; Moely, B. E., et al. 2002). Previous research on social 
outcomes has found that service learning had a favorable effect on students’' multicultural competencies and 
community involvement (Root, S., J., et al., 2002; Moely, B. E., et al., 2002). Also service-learning helps prepare 
students for their future careers including leadership skills (Astin, A. W. et al., 2001), communication skills, 
professional growth (Sedlak, C. A., et al., 2003) and confidence to proceed with their chosen careers (Walker, K. et 
al., 2003). Additionally Service-learning is viewed as a process that will alert students to recognize dominant groups 
and values in our society (Carrington, S., & Selva, G., 2010). 
3. Participants And Methodology 
Pre-service teachers from Gyeongsangbuk-do area, Korea served as the sample for this study. Using self reported 
questionnaires, students were surveyed at the beginning of the fall semester in September 2012. 449 pre-service 
teacher who have taken service-learning courses participated in the study. The sample was made up of 62.2% 
women and 37.8% men. 34% of participants were juniors, sophomores were 3.60%, seniors were 10.3%, and 14.4% 
were freshmen. 18.3% of participants were low income, median income were 72.8%, and high income were 9.0%. 
17.4% of participants were low GPA, median GPA were 58.0%, and high GPA were 24.7%. Service learning effect 
consists of teachers’ professionalism, self-efficacy, will of lifelong learning and social empowerment. Dependent 
variables such as teachers professionalism, self-efficacy, desire for lifelong learning and social empowerment 
displayed adequate internal reliability with Chronbach's alpha being .97, .94, .96, .97 respectively. Independent 
variables are sex, income, GPA, degree of ESL participation, need of educational service learning, motivation of 
educational service learning. Motivation divided three categories such as social recognition, social transformation, 
and altruism based on factor analysis. Sex was coded into dummy variable(male: 0, female: 1), grade was dummy 
coded into two variables, one was GPA1(middle group: 1, else: 0) and the other was GPA2(low group: 1, else: 0), 
and income was dummy coded into two variables, one was Income1(middle group: 1, else: 0) and the other was 
Income2(low group: 1, else: 0). The frequency analysis, factor analysis, reliability, and multiple regression analysis 
were calculated using SPSS Ver. 18.0 
4. Data Analysis 
To examine whether or not educational service-learning affects pre-service teachers professionalism, self-
efficacy, desire for lifelong learning, and social empowerment, I carried multiple regression analysis. Results are 
shown in Tables below(Table 1 ~ Table 4). 
Table 1 Result of Regression Analysis on Teacher Professionalism 
 
B SE Beta t Sig. 
Constant  1.211 1.502 0.807 0.420 
sex(male: 0, female: 1)  1.157 0.430 0.142 2.694 0.007 
income1(middle: 1, else: 0) 2.001 0.695 0.241 2.881 0.004 
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income2(low: 1, else: 0) 2.482 0.795 0.256 3.124 0.002 
GPA1(middle: 1, else: 0)  -0.332 0.461 -0.044 -0.719 0.473 
GPA2(low: 1, else: 0) -1.317 0.631 -0.130 -2.087 0.038 
degree of ESL participation 0.735 0.286 0.143 2.564 0.011 
need of ESL 1.226 0.322 0.228 3.807 0.000 
motivation of ESL(altruism) 0.351 0.108 0.201 3.262 0.001 
motivation of ESL(social recognition) -0.117 0.303 -0.019 -0.386 0.700 
motivation of ESL(social transformation) -0.053 0.145 -0.021 -0.365 0.716 
* ESL: Educational Service Learning R2 .303  Adj. R2 .280 df: 10 F 13.329  Sig. .000 
 
The R-square figures indicate that 30.3% of variance is explained by predictors. The results show that pre-service 
teachers' teacher professionalism depends in part on sex(β = .142, p<.01), income1(β = .241, p<.005), income1(β 
= .256, p<.005), GPA2(β =-.13, p<.05), degree of ESL participation(β = .143, p<.01), need of ESL(β = .228, 
p<.001), and motivation of ESL(altruism: β = .201, p<.001). 
 
Table 2 Result of Regression Analysis on Self-Efficacy 
 
B SE Beta t Sig. 
Constant 0.923 1.334 0.692 0.490 
sex(male: 0, female: 1)  1.195 0.381 0.167 3.133 0.002 
income1(middle: 1, else: 0) -0.230 0.617 -0.031 -0.373 0.710 
income2(low: 1, else: 0) 0.708 0.706 0.083 1.004 0.316 
GPA1(middle: 1, else: 0)  -0.274 0.410 -0.041 -0.669 0.504 
GPA2(low: 1, else: 0) -0.713 0.560 -0.080 -1.272 0.204 
degree of ESL participation 0.675 0.254 0.149 2.654 0.008 
need of ESL 1.044 0.286 0.220 3.650 0.000 
motivation of ESL(altruism) 0.304 0.096 0.197 3.187 0.002 
motivation of ESL(social recognition) -0.451 0.269 -0.085 -1.675 0.095 
motivation of ESL(social transformation) 0.221 0.129 0.099 1.721 0.086 
* ESL: Educational Service Learning R2 .294  Adj. R2 .271 df: 10 F 12.803  Sig. .000 
 
The R-square figures indicate that approximately 30% of variance is explained by predictors. The results show 
that pre-service teachers' self-efficacy depends in part on sex(β = .167, p<.005), degree of ESL participation(β 
= .149, p<.01), need of ESL(β = .22, p<.001), and motivation of ESL(altruism: β = .197, p<.005). 
 
Table 3 Result of Regression Analysis on Desire for Lifelong Learning  
 
B SE Beta t Sig. 
Constant 2.337 2.177 1.074 0.284 
sex(male: 0, female: 1)  2.694 0.623 0.233 4.328 0.000 
income1(middle: 1, else: 0) 0.298 1.007 0.025 0.296 0.767 
income2(low: 1, else: 0) 1.764 1.152 0.128 1.532 0.127 
GPA1(middle: 1, else: 0)  -0.713 0.669 -0.066 -1.066 0.287 
GPA2(low: 1, else: 0) -0.633 0.915 -0.044 -0.693 0.489 
degree of ESL participation 0.536 0.415 0.073 1.29 0.198 
need of ESL 1.524 0.467 0.199 3.266 0.001 
motivation of ESLl(altruism) 0.677 0.156 0.272 4.342 0.000 
motivation of ESL(social recognition) -0.605 0.439 -0.070 -1.378 0.169 
motivation of ESL(social transformation) 0.016 0.210 0.005 0.078 0.938 
* ESL: Educational Service Learning R2 0.279 Adj. R2 256  df: 10  F 11.899  Sig. .000 
 
The R-square figures indicate that 28% of variance is explained by predictors. The results show that pre-service 
teachers' desire for lifelong learning depends in part on sex(β = .233, p<.001), need of ESL(β = .199, p<.001), and 
motivation of ESL(altruism: β = .272, p<.001). 
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Table 4 Result of Regression Analysis on Social Empowerment 
 
B SE Beta t Sig. 
Constant 3.165 1.666 1.900 0.058 
sex(male: 0, female: 1)  1.149 0.476 0.131 2.412 0.016 
income1(middle: 1, else: 0) -1.221 0.770 -0.136 -1.586 0.114 
income2(low: 1, else: 0) 0.638 0.881 0.061 0.724 0.470 
GPA1(middle: 1, else: 0)  0.207 0.512 0.025 0.405 0.686 
GPA2(low: 1, else: 0) -0.579 0.700 -0.053 -0.827 0.409 
degree of ESL participation 0.718 0.318 0.129 2.259 0.025 
need of ESL 1.338 0.357 0.230 3.745 0.000 
motivation of ESL(altruism) 0.135 0.119 0.071 1.131 0.259 
motivation of ESL(social recognition) -0.470 0.336 -0.072 -1.397 0.163 
motivation of ESL(social transformation) 0.556 0.161 0.202 3.465 0.001 
* ESL: Educational Service Learning R2 .268 Adj. R2 .244  df: 10 F 11.253  Sig. .000 
 
The R-square figures indicate that 27% of variance is explained by predictors. The results show that pre-service 
teachers' social empowerment depends in part on sex(β = .131, p<.05), degree of ESL participation(β = .129, p<.05), 
need of ESL(β = .23, p<.001), and motivation of ESL(social transformation: β = .202, p<.001). 
5. Implication 
Results indicate that participation of service-learning and need of educational service learning do have positive 
effects on pre-service teachers’ teacher professionalism, self-efficacy, desire for lifelong learning, and social 
empowerment. The findings can be used to improve the practice of service-learning as a pedagogical tool to 
strengthen pre-service teachers’ commitment to becoming active citizens in their communities and lifelong learners. 
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